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1. Introduction 

According to Muriuki (2004), homeschooling refers to an alternative form of education where 

school-aged children learn at home, under the supervision of their parents or guardians.  This 

form of education normally involves parent-led or student-led studies that apply a flexible 

learning program using highly individualised home-made or purchased curriculum materials.  

The children who learn in this setting study for about three to four hours daily with the rest of 

the time spent in the library, on field trips, or participating in community projects, or social or 

sporting activities.  In most cases, the parent who is responsible for overseeing the homeschool 

does not have any formal training or experience in teaching. 

 

Parents who choose to homeschool, on one hand, do so for various reasons including 

dissatisfaction with conventional schools’ curricula and environment, a desire for a more 

holistic form of academic excellence, the need to freely impart religious and family values, or 

the need to build strong family bonds (Muriuki, 2004).   

 

On the other hand, Anthony and Burroughs (2010) highlight two categories of motives for 

homeschooling: ideological and pedagogical.  Ideological motivations are those considered as 

religious and social in nature while Pedagogical motivations are those concerned with the 

process of learning.  The authors note that in some cases a family could choose to homeschool 

for reasons that are both ideologically and pedagogically motivated. 

 

Weldon (2010) states that it is difficult to present a general list that best captures reasons for 

homeschooling since every family has its own “…complicated and heartfelt reason that defy 
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categorization...” (p. 125).  What stands out is that although homeschooling families come from 

all kinds of backgrounds, motivations, family situations, income levels, religions and political 

orientations, they are determined to provide the best education possible for their children and 

to be actively involved in the process.   

 

Homeschoolers are usually an educational minority, made up of a very small fraction of all 

school-aged children.  Since very few people know about the practice, it is often misunderstood 

by the general public and is often subject to a number of misconceptions (Weldon, 2010).  

Despite this, homeschooling is growing in popularity in different parts of the world. 

 

According to Kunzman and Gaither (2013), homeschooling in its current form began in the late 

1970s in the United States.  Since then the number of families who choose this form of 

education has been increasing significantly.  For example in 2007 an estimate of around 1.5 

million children of the school-age population was homeschooling.  A 36% increase from the 

2003 estimates.  It is believed that this growth triggered a rise of scholarly literature on 

homeschooling.  The authors carried out a comprehensive survey of research about 

Homeschooling in the US and in other parts of the world including Canada, Europe, Australia, 

New Zealand, Japan, Korea, Taiwan, Israel and South Africa.  They analysed more than 1,400 

academic texts: 756 journal articles, 318 theses, 113 book chapters, 83 books and 81 reports 

with varying topics including homeschool demographics, parent motivation, curricula and 

practice, academic achievement, socialization, legislation, relationships between 

homeschooling and public education, and the transition of homeschooled children to higher 

education and adult life.  Their analysis does not include any information on the Kenyan 

experience.   
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At the moment there appears to be few published research about the homeschooling practice 

in Kenya.  Despite this, the researcher has found that two of Kenya’s policy documents – The 

2012 Task Force Report on the Re-alignment of the Education Sector to the Constitution of 

Kenya, 2010 and Sessional paper number 14 of 2012 on Reforming Education and Training 

Sectors in Kenya - acknowledge home learning as a possible alternative mode of delivering 

education.  They acknowledge that Open and Distance Learning (ODL) approaches in 

education provide an opportunity to expand access, quality and equity in education where 

“[l]earners can study what they want, when they want, where they want and at whatever age 

they may wish to do so.” (P. 53)  The documents note that education recipients and providers 

have little knowledge on the value of ODL or its viability to deliver quality education.  Most 

notable is the Government’s pledge to adopt distance and open learning approaches including 

home learning across all levels of education. 

 

Since there appears to be a gap in literature on home education in Kenya, this study hopes to 

document the experiences of some home educating families from Nairobi who have home 

educated their children from pre-primary to secondary level.  The study also aims to identify 

how the experiences of families using this alternative educational practice may help inform the 

Kenyan education framework.   

 

This study hopes to benefit home educating families who participate by documenting their 

experiences in order to help inform the larger home educating community.  It is also hoped that 

this study shall benefit the Kenyan public, particularly parents whose children may not find an 

appropriate fit in formal education settings.  Finally, it is hoped that this study shall benefit 
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education authorities, scholars and particularly policy makers, who may be interested in 

learning about alternative forms of education that are viable in the Kenyan education 

framework. 

 

2. Literature Review 

According to Weldon (2010) throughout the history of civilization knowledge was a well-

protected asset that benefitted a small group of people.  Knowledge was closely guarded as a 

source of power.  With the current age of Information Communication and Technology this 

guarded treasure is now made available to all through open source programs and free ware of 

different kinds, through blogs and online forums and through extensive webpages.  Technology 

has connected the world and facilitated the exchange of resources and experiences to different 

parts of the globe.  Homeschooling as an educational practice without institutional intervention 

is a beneficiary of this process.  Families that initially forged their own educational path in the 

United States of America in the late 1970s were not aware of the collective impact this would 

have in the future of education around the world (Weldon, 2010). 

 

According to Muriuki (2004), homeschooling or home education is not a new idea; it has been 

practiced in many cultures through the centuries.  Parents, families and closely tied social 

groups were the ones who taught succeeding generations the cultural values, beliefs, general 

knowledge and basic life skills with utmost care and dedication.  In Kenya, this is how children 

were taught before the idea of schools was introduced by foreign missionaries.  She gives an 

illustration of how in the Gikuyu traditional setting, education began at the time of birth and 

ended with death.  The child had to pass various stages of age-groupings with a system of 

education defined for every stage throughout their life.  The character of individuals was 
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formed within the family circle, then within the local group, and then within the whole tribal 

organisation through a course of initiation ceremonies.  Parents were responsible for the 

education of their children until they reached the stage of tribal education.  This schooling took 

place in the home with the mother as the main teacher in the early stages and the father joining 

in at a later stage.  Homeschooling has brought a return to the traditional tutorial process 

involving individualised instruction and apprenticeships.  People of many cultural heritages, 

economic means and religious worldviews are moving quickly to engage their children in 

home-based education. 

 

According to Anthony and Burroughs (2010), referring to a study by McDowell and Ray, when 

a phenomenon like Homeschooling grows in numbers, popularity and acceptance, with this 

comes the potential power to affect the political environment.  This is most notable particularly 

when the number of home schooled students who attend college and move into the workforce 

also grows.   

 

Homeschooling provides fertile ground for research as a unique phenomenon especially with 

regard to how it challenges modern conceptions of schooling and education.   

 

3. Research Methodology 

The researcher has chosen a qualitative research design that shall be open, evolving and flexible 

and provide a general focus on the characteristics of the homeschooling process (McMillan, 

2004).  The researcher shall provide a Case Study of the findings. This study shall focus on 

analysing Kenya’s Education Policy documents in relation to homeschooling; identifying some 
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fundamental characteristics of home schooling in Nairobi, Kenya which make it distinctly 

different from formal education; and to compare and analyse these two in order to make 

recommendations for data collection, policy and management of homeschooling in Kenya.  The 

study shall focus families who have chosen to homeschool at least one child and who wish to 

participate in the study.  Due to the specific nature of experience to be studied, the researcher 

has opted to use critical case sampling as well as snow ball sampling to identify participants 

from recommendations made in the course of the study.  Sampling shall be considered complete 

when no new information is forthcoming from additional cases.  The researcher shall use 

detailed questionnaires to collect data.   

 

The researcher enlisted the help of the East Africa Community of Homeschoolers (EACH) 

officials to help identify and introduce the researcher to families who meet the sample criteria.  

The EACH officials are based in Nairobi, Kenya where the study shall be conducted.  However, 

the researcher is open to the possibility that some of the targeted families may be based outside 

Nairobi.       

 

The research objectives shall include: 

i. To identify key Education policy documents that are pertinent to home education in 

Kenya 

ii. To analyse Education Policy documents as far as they are relevants to Home Education 

iii. To identify characteristics of home educating families 

iv. To establish how these characteristics may inform policy formulation on home 

education 

v. To establish how these characteristics may inform further research on home education  
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Following further research on Education Policy in Kenya the Researcher saw it necessary to 

change the research topic in order to make a case for systematic research on Home Education 

in Kenya that can help inform Kenya’s Education Policy Framework and Education 

Management Information System. 

 

4. Findings 

Examples of Education Policy that have a direct impact on home education in Kenya 

Basic Education Act, 2013 

A study of the Basic Education Act, 2013 identified the following definitions and Articles that 

directly affect families who may choose to home educate: 

 

Accreditation: the procedure by which the accreditation agency formally recognizes the status 

of an institution offering basic education and confirms in writing by way of a documentation 

issued under this Act 

 

Basic Education: the educational programmes offered and imparted to a person in an 

institution of basic education and includes Adult basic education and offered in pre-primary 

educational institutions and centres. 

 

Institution of basic education and training: a public or private institution or facility used 

wholly or partly, regularly or periodically for conducting basic education and training and 

includes a school, a tuition facility, an educational centre, an academy, a research institution, a 

school correctional facility or a borstal institution. 

 

Non-formal education: any organised educational activity taking place outside the framework 

of the formal education system and targets specific groups/categories of persons with life skills, 

values and attitudes for personal and community development. 
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School: an institution registered under this Act that meets the basic prescribed standards and 

includes institutions offering alternative approaches of multi-grade, double-shift, mobile 

schooling, out of school programmes, adult and continuing education, distance or 

correspondence instruction, or accelerated learning and talent based institutions, but does not 

include: 

a) Any institution or assembly for which a CS other than the CS responsible for matters 

relating to Basic Education and training is responsible 

b) Any institution or assembly in which instruction is, in the opinion of the CS, wholly or 

mainly of a religious character 

c) An institution mainly or wholly of a religious character. 

 

Article 30.(1) Every parent whose child is – 

(a) Kenyan; or 

(b) Resides in Kenya 

shall ensure that the child attends regularly as a pupil at a school or such other institution 

as may be authorized and prescribed by the Cabinet Secretary for purposes of physical, 

mental, intellectual or social development of the child. 

(2)  A parent who fails to take his or her child to school as required under sub-section 

(1) commits an offence. 

(3)  A parent who contravenes this section shall be liable on conviction to a fine not 

exceeding one hundred thousand shillings or to imprisonment for a term not exceeding 

one year, or both. 

(4) Subsection (2) shall not apply to a parent or guardian who presents within a 

reasonable time a reason to the satisfaction of the County Director of Education for the 

absence of his or her child at a school or institutions of basic education. 

Article 31.(1)  It shall be the responsibility of every parent or guardian to present for admission 

or cause to be admitted his or her child, as the case may be, to a basic education institution. 

(2) Where a parent or guardian defaults in the discharge of his or her responsibility under sub-

section (1), such a parent or guardian shall be deemed to have committed an offence and is 
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liable to fine not exceeding one hundred thousand or to a period not exceeding two years or 

both. 

(3) A parent or guardian shall have the right to participate in the character development of his 

or her child. 

 

Teacher Service Commission Act 2012 

A study of the Teacher Service Commission Act, 2012 identified the following definitions and 

Articles that may affect families who choose to home educate: 

Teacher: a person who has been trained as a teacher as provided for in law and registered as a 

teacher 

Article 23 (1) The Commission shall, in accordance with Article 237 of the Constitution, be 

responsible for the registration of trained teachers in the teaching service. 

(2) A person shall not engage in the teaching service unless such person is registered as a 

teacher under this Act. 

 

Article 35.(1) The Commission shall take all necessary steps to ensure that persons in the 

teaching service comply with the teaching standards prescribed by the Commission under this 

Act. 

(2) For purposes of subsection (1), the Commission shall – 

(a) require every registered teacher to undertake career progression and professional 

development programmes as may be prescribed by regulations made under this Act; 

(b) require every registered teacher to take out a teaching certificate as prescribed by 

regulations made under this Act; 

(c) enter into agreements with any institution, body, department or agency of the Government 

pursuant to its functions and powers prescribed under this section; and 

(d) appoint an agent or designate a member or staff of the Commission who may enter any 

educational institution and make an enquiry in that regard. 

(3)  A teacher who fails to – 
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(a) undertake a prescribed career and professional development programmes; or 

(b) take out a teaching certificate under section 35(2)(b) of this Act; 

Shall be dealt with in accordance with the regulations.  

 

The researcher noted the following Articles within the Basic Education Act, 2013 that may 

give home educators a chance to present a case for their choice of education: 

Article 30 (4)(2) and Article 31(3) which acknowledge a parent’s right to demonstrate why the 

child is not enrolled in an institution of basic education, and a parent’s right to be directly 

involved in the child’s character development. 

 

A study of the definitions and articles above provide examples of aspects of the policy 

framework that do not consider home education as a possible form of learning that parents 

choose for their children. 

 

Registration Guidelines for Alternative Provision of Basic Education and Training 

(APBET), 2015 

Alternative Provision of Basic Education and Training (APBET): APBET is an organised 

form of learning set up to deliver basic education and training to the disadvantaged persons 

who due to various circumstances cannot access formal schools. 

Non-Formal Education: In Kenya Non-formal education will be a component within 

Alternative Provision of Basic Education and Training (APBET) 

 

The researcher noted that the main objective of the MoEST in this document was to provide a 

policy framework to enable institutions which were instrumental in providing education 

services to children in informal settlements and marginalised areas through Non-formal 

schools.  The APBET policy of 2009 sought to integrate such training institutions into the 

mainstream programme to ensure the ‘non-formal’ education sub-sector is included in the 

national education statistics and the guidelines of 2015 aimed to operationalize the policy 

framework. 
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The non-formal schools operated in urban informal settlements where many children faced the 

challenges of poverty.  These types of schools could not meet the registration criteria for regular 

public or private institutions.  The Basic Education Act of 2013, section 95 (3) (i) and (j) 

presents the point at which the Cabinet Secretary may prescribe regulations on how schools 

should be classified, and make different provisions with respect to different classes or kinds of 

schools, impose conditions and make exemptions. 

 

 It is with reference to the justification provided by the APBET guidelines that research seeks 

to make a case for appropriate policy guidelines for home education in Kenya. 

Note APBET policy of 2009 requirements: (d), (f), (h) 

NB: All APBE&T institutions are established for the provision of basic education or vocational 

training to children and youth who, due to difficult circumstances, are unable to access public 

or private schools in informal settlements and other hard to reach areas.  These institutions 

complement the government’s efforts to provide education and training for all. 

Key sections to note: 

4.4  Standard requirements for Leadership, Management and Community Involvement 

4.5  Standard requirements for student progression and achievement (Basic Education Act 

2013, Sections 35, 73 and 75) 

4.6  Standard requirements for learners’ welfare 

4.7 Standard Requirements for Physical Facilities (Basic Education Act 2013, Sections 82 

(I)(b)) Does it really apply? 
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Findings of Pilot Study of Home Educating Families 

The researcher conducted a pilot study on 41 families who have chosen home-education in 

order to identify/highlight characteristics critical/unique to home education that may significant 

or National Policy to consider.  It must be noted that one of the families that participated in the 

study is from Uganda. 

 

The following are some of the findings that the researcher found significant for consideration: 

Location of Families: 

County Number of families 

Nairobi 17 

Machakos 3 

Nakuru 1 

Kiambu 10 

Kajiado 7 

Indiana, USA 1 

Kampala, Uganda 1 

No response 1 

 

The families who choose to home educated reside in different parts of the country. 

Year began Home education: 

Year Number of families 

Not started yet 7 

2009 1 

2011 1 

2012 2 

2014 4 

2015 5 

2016 6 

2017 7 

2018 5 
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No response 2 

 

Number of children per family: 

Number of children Number of families 

1 8 

2 14 

3 10 

4 1 

6 1 

No response 7 

 

Parents’ Education Background: 

Mother Father 

Degree 24 Degree 19 

Diploma 4 Diploma 2 

Not specified 12 Not specified 16 

No response 1 No response 4 

 

Those parents who have received formal training in Education include 7 mothers and 3 fathers 

Main teacher in the home: 

Primary teacher Number of families 

Mother 30 

Father 2 

Tutor 2 

Both Mother and Father 4 

Father and Tutor 1 

Not indicated 2 

 

Previous formal enrolment: 
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Previously enrolled in a school Number of Families 

Yes 19 

No 16 

Not indicated 6 

 

First source of information on Home Education: 

Source: Number of families: 

A friend 28 

Internet 2 

Co-op group 1 

A family member 1 

Other 8 

Not indicated 1 

 

Curriculum used: 

Name of Curriculum: Number of families: 

ACE 5 

8-4-4 1 

Charlotte Mason 1 

Easy Peasy 1 

Principle approach 1 

Montessori 1 

Eclectic 21 

Still researching 3 

Not indicated 7 
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Cost per year in Kenyan Shillings: 

Cost Number of families 

Less than 10,000 1 

10,000 – 30,000 2 

30,000 – 50,000 5 

50,000 – 70,000 7 

70,000 – 100,000 4 

100,000 – 150,000 9 

150,000 and above 1 

Second hand 1 

Not indicated 11 
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